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YEAR 9 GEOGRAPHY SCHEME OF WORK

UNIT KS3 7 - DEVELOPMENT

Philosophy:

Development is crucial to world peace, harmony and well-being.  As a result, it is important to ensure that all pupils are able to understand the causes of inequality in the world, including within the UK as an MEDC, and to identify ways in which the global disparity could be eased.  As a result, this unit aims to develop a social conscience in our girls who are, for the most part, wealthy and who may, in the future, be in a position to radically reduce the level of socio-economic inequality not just in Britain but within the world.  The unit also considers the conditions within LEDCs, looking at the causes of the formation of large shanty towns in LEDC mega-cities, such as the Roçinha favela in Rio de Janeiro and the role of fair-trade, aid and co-operatives in reducing the problems faced by people in these countries.
Pedagogy:

Kinaesthetic learners are likely to enjoy the trading game (modified to allow it to be played within one lesson) as this allows them to identify the problems with world trade in an interesting and interactive way and helps them to develop a social conscience, especially if they happen to be the victims of the WTO’s decision to ban the selling of generic medicines or place an embargo on Chinese cotton, or have sold their valuable resources to MEDCs for a cut-down price because they were unaware of its true value.  Similarly, the ‘Going Bananas’ role-play helps to highlight the power that large TNCs (in this case, supermarkets) have over the trading conditions in LEDCs.  The fair-trade chocolate lesson is designed to allow pupils to taste Fair-trade Divine chocolate and perhaps implore their parents to buy it when they learn of the benefits to Victor’s family, thus linking learning to action.  All pupils, but particularly auditory and kinaesthetic learners, enjoy the favela ‘chat-show’ role play as it allows them to develop their role, particularly those who are talented in drama, and express the values and attitudes of those represented by their role in an effective way.  Visual learners may be affected by the images of shanty towns, either the City of the Dead in Cairo or Roçinha in Rio de Janeiro.  Visual learners are also likely to enjoy producing choropleth maps to show inequalities in development in Britain, using their own colour schemes (once carefully selected) as well as the Roçinha fact-files quite effective.   
Differentiation:

In the trading game, it is useful if the groups are mixed so that more and less able pupils can support each other and also represent a cross-section of the countries involved (although these remain as fictional letters until revealed at the end of the game).  Some activities are designed as extension activities for more able pupils, particularly in the Rostow Model evaluation where the limitations of the game and those of the model are to be compared and in the GCSE-style questions on types of aid.  Writing frames are available for less able pupils to help them complete their diary of a day in the life of a person living in the City of the Dead as well as the letter to the MP to solve the problems of homelessness; however, it is often more effective if pupils use their own templates so it is useful to use these as a suggested way of organising their main points rather than requiring less able pupils to follow them rigidly, especially at this stage of KS3.  The use of Spearman’s Rank can be very confusing, even for some of the more able pupils, so using ICT to calculate this is preferable.  If this is not accessible for the whole class, the work should be done together, using the projector to stress that the calculation is not important, as long as everyone understands what the coefficient represents (ie. a positive or negative and strong or weak relationship between two variables).  Less able pupils or those who experience problems with graphicacy can work together with the more able on the atlas task to locate the largest cities in the world.  In the favela role play, less able pupils can be given the more straight-forward roles such as the homeless family rather than the more complex roles of the family who have been promised self-help housing or the hotel manager.  It may also be beneficial to suggest that the less able pupils take on the roles of Watchdog and Tesco in the banana role play so that they are able to influence the final outcome and thus question the proposals to a greater extent and understand the implications of the decision they will be making (if representing Tesco).    
Curricular and Cross-curricular Links:

· Geography KS3 PoS 1.1, 1.2, 1.3, 1.4, 1.5, 1.7, 2.1a-e, 2.3, 2.4, 3a-e, g & h, 4a, b, d, f-i

· Literacy (writing poems / raps to describe aspects of LEDCs, writing evaluative essays, writing a persuasive letter about homelessness, writing a script for a report, preparing a role, Cloze exercises)

· Numeracy (calculating and analysing correlation coefficients using Spearman’s Rank)

· Art (creating choropleth maps, designing a fact-file about favelas)

· ICT (using ICT to examine relationships between factors)

· Business / Economics (identifying the inequalities with the current pattern of trade, developing a business brief)

· SMSC (identifying inequalities, writing a letter to the MP about the issue of homelessness, describing the conditions of those living in shanty towns and the problems of the traditional pattern of trade and aid)
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YEAR 9 GEOGRAPHY SCHEME OF WORK
UNIT KS3 7 – DEVELOPMENT
	Key Questions / Time
	Learning Objectives
	Activities
	Resources
	Homework

	What is an LEDC?

(1 lesson)
	· To understand what the term LEDC means

· To understand some important characteristics of an LEDC
	· Pupils look at some examples of features in an LEDC

· Pupils complete questions about development terms
	· Images from The Earth from the Air - 365 Days (eg. 15/1, 11/2, 18/2, 20/2)

· Resource sheet - ‘What is Development?’

· Worksheet - ‘Development Terms’
	· Complete worksheet.

· Write a poem or rap about the features of an LEDC (eg. dirty water, malnourishment, shanty towns, deserts...) (SMSC)

	How can development be measured using HDI and GDP? (1 lesson)
	· To understand the difference between social and economic indicators of development

· To understand HDI and GDP 
	· Describe what HDI and GDP are

· Pupils complete questions about indicators
	· Resource sheet - ‘Indicators of Development’

· Worksheet - ‘Indicators of Development’ 
	· Complete worksheet.

· Write a short essay about which indicator they prefer and why (SMSC)

	How do social and economic indicators of development differ? (2 lessons)
	·  To use ICT to show how social and economic indicators of development vary
	· Pupils create a scattergraph to show how HDI and GDP (and other indicators) vary and describe the relationships
	· ICT facilities

· Instruction sheet - ‘Comparing Indicators of Development using ICT’
	· Pupils complete work sheet and help to prepare display with work from other pupils (ICT)

	What are the stages in economic development? (2 lessons)
	· To understand that different countries pass through 5 stages on their way to becoming mature MEDCs

· To understand that various external and internal human and physical factors can affect levels of economic development
	· Pupils complete questions on Rostow Model

· Pupils play game to see how development advances and human and physical events can stunt economic development
	· Worksheet - ‘The Rostow Model’

· The Rostow Model Game, ‘event’ instruction sheets and evaluation sheet (SMSC)
	· Complete Rostow Model questions

· Complete the ‘evaluation sheet’ 

	How do levels of development vary within the UK? (1 lesson)
	· To understand that levels of development vary within regions of the UK

· To be able to draw simple choropleth maps
	· Pupils complete choropleth maps showing variations in indicators of wealth in the UK
	· Worksheet - ‘Development in the United Kingdom’

· UK maps divided into Economic Planning Authority regions
	· To complete choropleth maps and questions about differences in wealth across the UK

	How does quality of life vary within London? (1 lesson)
	· To understand that there are differences in quality of life within London between the homeless and suburbanites
	· Pupils look at resource sheets and describe the differences they can see

· Pupils answer questions about homeless people and how the differences in quality of life may be reduced
	· Resource Sheet - ‘Homelessness in London - A Factfile’

· Worksheet - ‘Differences in Quality of Life in London’
	· To complete questions

· To write a letter to your MP about reducing differences in quality of life (SMSC)

	How can homelessness in MEDCs be ‘solved’? (1 lesson)
	· To understand that there are a number of ways of ‘solving’ the problems of homelessness
	· Pupils complete gaps in resource sheet to show five ways of reducing homelessness

· Pupils consider the efficacy of solutions

· Pupils write to MP, asking for action to be taken
	· Worksheet and resource sheet ‘Homelessness - Some Solutions’
	· To complete letter to MP about the problems of homelessness and how they may be solved (SMSC)

	Where are the world’s largest cities located? (2 lessons)
	· To understand that many of the largest cities in the world are located in LEDCs

· To understand why many of the largest cities in the world are located in LEDCs

· To be able to locate the largest cities in the world
	· Pupils use an atlas to locate the largest cities in the world on a map

· Pupils describe the location of these cities
	· Atlas

· Worksheet - ‘The World’s Largest Cities’
	· Complete questions

· Solve the mystery and prepare a script for a ‘radio’ investigation explaining why so many large cities are located in LEDCs (SMSC)

	What is it like to live in cities in LEDCs? (4 lessons) 
	· To understand what the features of an LEDC city are an what it is like to live there
	· Pupils look at conditions of life in Cairo

· Use Google Earth to ‘explore’ the City of the Dead district of Cairo

· Pupils write diary entry about a person living in the ‘City of the Dead’ in Cairo

· Pupils watch video about Rio de Janeiro

· Pupils write a factfile about life in Roçinha 

· Pupils prepare arguments for a ‘chat show’ style role play about life in a favela from the point of view of the local officials, a homeless family, a rich family, favela-dwellers and a family living in self-improved housing (SMSC)
	· Connections pages 92-93

· Google Earth (ICT / GIS)
· Worksheet - ‘Life in Cairo’

· Video - ‘Brazil 2000- Cities : Rio de Janeiro’ (contrast with 1980s video)
· Resource Sheet - ‘Rio de Janeiro’

· Worksheet - ‘Life in a Favela’

· Favela role-play outline and cards

· Factfile outline

· Wider World (Foundation) pages 56-57
	· Pupils complete diary to explain what life is like in the ‘City of the Dead’ using writing frame (SMSC)

· Pupils complete factfile about Rio de Janeiro (SMSC)

· Answer question 6 on page 91 of Wider World about Barra

· Pupils prepare their arguments for the ‘chat show’ about life in a favela in Rio de Janeiro (SMSC) 

	What is it like to live in rural areas of LEDCs? (1 lesson)
	· To understand what it is like to live in a rural area in an LEDC

· To understand the financial difficulties faced by farmers in LEDCs


	· Pupils read Victor’s letter and reply to him, asking him questions

· Pupils work out what they can buy in Ghana from a farmer’s salary and how fair trade allows them to earn  more
	· Divine fair-trade chocolate (enough for at least one square per person ie. 3-4 bars)

· Resource sheet - ‘Letter from Victor in Ghana’

· Worksheet - ‘What does it all cost?’
	· Complete letter to Ghana, pointing out the differences between life in a rural area in an LEDC and living in the capital of an MEDC (SMSC)

· Complete budget sheet 

	What are the advantages of fair trade? (2 lessons)
	· To understand the benefits of selling fair trade products and how pupils can make a difference
	· Pupils read about Kuapa Kokoo Co-operative and the ways in which it differs from selling cocoa to Cocobod

· Pupils complete table showing differences between fair trade and non-fair trade products

· Pupils work on rôle-play between co-operative and non co-operative member, stating arguments for and against joining the co-operative
	· Resource sheet - ‘The Kuapa Kokoo Co-operative’

· Worksheet - ‘Comparing cocoa farmers in Ghana’

· Worksheet - ‘Kuapa Kokoo Rôle Play’
	· Complete worksheet comparing co-operative and non co-operative cocoa farmers in Ghana (SMSC)
· Prepare rôle-play conversations to perform in next lesson (SMSC)

	What conditions do workers in LEDCs face? (1 lesson)
	· To understand that some workers for TNCs in LEDCs face appalling conditions
	· Pupils read the stories of shirt and Jean makers in Bangladesh and the Philippines and consider their feelings about the conditions
	· Worksheets - ‘The story of a shirt - Hanging by a Thread’ and ‘The story of a pair of jeans’
	· Complete questions on the problems faced by such workers and how they feel about the situation (SMSC)

	What is aid and how is it spent? (3 lessons)
	· To understand the different types of aid that exist and how aid can benefit the recipient countries
	· Pupils look at ‘world aid’ about Ethiopia and answer questions

· Pupils look at types of aid and answer GCSE-style questions (higher ability pupils)
· Pupils consider some of the ‘rules for aid’ and assess four development schemes according to these rules (higher ability pupils)
	· Worksheet - ‘World Aid’

· Worksheet - ‘Types of Aid’ and GCSE-style questions (higher ability pupils)
· Resource sheet - ‘Aid for the people’
	· Complete GCSE questions and exercise about the different aid projects (SMSC)

	What are the problems of aid? (1 lesson)
	· To understand that aid can lead to problems such as over-dependence and loss of markets
	· Pupils look at the recommended and traditional ‘trade-aid cycles’ and consider problems with the traditional cycle (higher ability pupils)
	· Worksheet - ‘Problems of Aid and Trade-aid cycles’
	· Complete questions about the problems with aid (SMSC)

	How does trade really work? (3 lessons)
	· To understand how trade really works

· To understand why  Fair Trade is often not chosen by supermarkets
	· Pupils play the trading game to identify the problems with traditional international trade

· Pupils are split into groups (one of three TNCs, Caribbean or Fair Trade Banana sellers, Tesco or Watchdog) and prepare a presentation to win a Tesco contract to sell their bananas
	· The trading game resources – Monopoly money, cards, paper (including colours) and scissors

· Resource sheets - ‘Going Bananas briefing sheet’, briefing sheets for each group 

· ‘Follow up to the rôle play exercise’ worksheet 
	· Prepare presentations for contract-session or questions if allocated to Watchdog or Tesco group (ICT)
· Complete debriefing sheet (SMSC)
· Revise for end of unit test


End of unit test (1 lesson) and review (1 lesson)
