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Summary of key findings

Overall effectiveness
The overall quality of Catholic education provided by the school

Catholic life and mission (p.3)
How faithfully the school responds to the call to live as a Catholic community 3
at the service of the Church’s educational mission

Religious education (p.5)

The quality of curriculum religious education 3 ]

Collective worship (p.7)

The quality and range of liturgy and prayer provided by the school 3 ]
The school is fully compliant with the general norms for religious education laid down by the Bishops' N
Conference © T
The school is fully compliant with any additional requirements of the diocesan bishop Yes —
The school has responded to the areas for improvement from the last inspection Partially — ——

Compliance statement

e The school is not fully compliant with the general norms for religious education laid
down by the Bishops’ Conference, as the curriculum time allocated to religious
education does not meet the required minimum of 10% at Key Stage 2 and 3 and 5% at
Key Stage 5.

e The school is fully compliant with any additional requirements of the diocesan bishop.

e The school has partially responded to the areas for improvement from the last
inspection.
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What the school does well

More House is an inclusive and nurturing community with core values of commitment,
integrity, and compassion, ensuring that staff and pupils feel safe, known and valued.
The school demonstrates a positive commitment to supporting all pupils - respect for
personal dignity is embedded in the school’s culture.

Pupils demonstrate exemplary behaviour in lessons and throughout the school, showing
a deep sense of respect for those of other faiths or none.

Teaching in religious education is developing to show evidence of a greater
understanding of how pupils learn and how learning is adapted to meet their needs.
The school nurtures the musical skills of pupils and staff, integrating quality music into
worship in a way that enhances liturgy.

What the school needs to improve

Ensure full compliance with Bishops' Conference requirements by allocating a minimum
of 10% of timetabled curriculum time to religious education across Key Stages 2 and 3,
and 5% at Key Stage 5.

Ensure that the mission statement clearly articulates the educational mission of the
Church, and that the school's charism is clearly understood, actively lived, and
consistently witnessed throughout the life of the school.

Create strategic opportunities for pupils and students to initiate, prepare and evaluate
their own experiences of worship.
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Catholic life and mission

How faithfully the school responds to the call to live as a Catholic community at the service of the
Church’s educational mission.

Catholic life and mission key judgement grade 3

Pupil outcomes
The extent to which pupils contribute to and benefit from the Catholic life 3 —
and mission of the school

Provision ) ]
The quality of provision for the Catholic life and mission of the school

Leadership

How well leaders and governors promote, monitor and evaluate the provision 3 -

for the Catholic life and mission of the school

More House prides itself on being an inclusive school where the development of the whole
person is fundamental to each pupil's personal educational journey. The school’s core values of
commitment, integrity and compassion are known and valued by the pupils who talk of a real
sense of community. Pupils, however, show a limited understanding of how the school's Catholic
identity and charism are distinctive and make a difference to its mission. In part, this is due to
the school's mission statement making no reference to the school's Catholic character or
reference to Catholic values based on the scriptures. Their sense of personal responsibility is
underdeveloped, making it difficult for them to fully embrace the demands of belonging to a
Catholic community. An example of this was evident in the whole school retreat day, based
around the theme of ‘common home, common ground.” Opportunities were missed to link this
explicitly to the Catholic social teaching theme of stewardship. As a result, pupils responded in a
limited way to how they are called to care for our common home and connect the theme of
stewardship to any learning in religious education or prayer and liturgy. Some pupils have led
very positive local initiatives which show their understanding of the call to pursue the common
good, for example, raising money for the charity ‘Missing,’ and The Royal Marsden Hospital. Pupil
involvement in supporting those in need nationally and globally is infrequent and there is limited
chaplaincy provision at the school.

The quality of provision for the Catholic life and mission of the school is good. Although the
school’'s mission statement is underdeveloped in expressing the Word of God, the school
nonetheless provides opportunities for the pupils to contribute to the school’s core values. The
‘Faith in Action’ prefects describe their involvement in fundraising for the Royal Marsden Hospital
through completing a 26.2-mile sponsored walk. They also speak about other fundraising
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activities for the Royal Marsden, such as a coin drive and disco for the younger years. The school's
pastoral lead has initiated a ‘big sister, little sister’ programme where the older pupils support
the younger pupils in a buddy system of activities. When describing this programme at More
House, one of the pupils explained how this helped with bonding of students from different year
groups and that, ‘rather than navigating school by yourself, you have a buddy by your side’.
Students in the sixth form are given volunteering opportunities in the local Catholic primary
school, where they have been supporting Year 6 students preparing for their SATS. Students
speak highly of the support and extra time given to them by the staff. The parent survey revealed
that parents are very positive about the provision for their children at the school, with comments
such as, ‘The sense of community at More House is unique and profoundly inclusive’ and, ‘The
school has an inclusive open door policy for all faiths whilst championing the Catholic faith, with
an ethos and academic teaching inspired by this.’

Leaders and governors are inconsistent in articulating the Church’s mission in education and
governors are not involved in reviewing the school's Catholic self-evaluation document. There is
no mention of Catholic life and mission of the school in the school development plan. They
therefore do not have the ability to challenge leaders and hold them to account. They have made
good use of the diocesan advisor, however there is an insufficient plan to make wider links to
training for all stakeholders. Leaders and governors lack robust strategies to deepen their
understanding of the school's distinctive Catholic mission, although leaders have been honest
and transparent within their self-evaluation regarding the challenges the school has been facing.
Professional development regarding Catholic life occurs rarely and is limited in its effectiveness
for staff.
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Religious education

The quality of curriculum religious education

Religious education key judgement grade 3

Pupil outcomes 3
How well pupils achieve and enjoy their learning in religious education

Provision ) ]
The quality of teaching, learning, and assessment in religious education

Leadership

How well leaders and governors promote, monitor and evaluate the provision 3 -

for religious education

For the maijority of pupils, the knowledge and skills required by the Religious Education Directory
are not sufficiently developed. This is due to the school not meeting the required time allowed
for religious education across Key Stages 2, 3 and 5. Pupils in Key Stage 4 have more positive
outcomes in religious education as evident in books and GCSE results, as they are afforded the
required curriculum time. From discussions with pupils, it is clear that they generally make
limited progress in remembering what they have learnt, often because the learning does not
consistently match the planned curriculum for each year group. Pupils' religious vocabulary is
also limited, and they are not conversant with the Church’s liturgical cycle. Pupils in the pre-
seniors do not have a dedicated religious education book, and it is one of the reasons they find
it challenging to monitor their progress and articulate their understanding. Pupils are not always
clear about how well they are doing and what they need to do to improve. This is less evident in
Key Stage 4, where systems are being developed to sharpen pupils’ focus on their successes and
areas for development. Despite not having the required curriculum time for religious education
in particular key stages, pupils enjoy their learning, and their behaviour is to be commended.
They are respectful of one another and work collaboratively.

Teachers at More House are confident in their subject knowledge and have a good
understanding of how pupils learn. They generally adapt lessons to meet the varying needs of
the pupils, and they know their pupils well. Opportunities provided for students to use a variety
of forms of expression, such as dual coding in storyboards and imaginative extended written
pieces, result in good progress. In the seniors, religious education is well led and systems are
being developed to provide increasing support as well as challenge to all pupils. Where lessons
are most successful, pupils are encouraged to use retrieval practices, are challenged in their
thinking and given opportunities for independent learning. For example, during a lesson about
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religious perspectives on the environment, a student linked their prior learning about ‘'money
being the root of evil' to consumerism as a reason for the human impact on the environment.
Students speak positively about their debates and discussions in core religious education, for
example, war and conflict, including the Just War Theory. Support staff are used effectively to
optimise learning for those students who require extra support in lessons. Rewards such as
‘credits’ are to celebrate the use of specialist vocabulary and valuable contributions to class
discussions. In the parent survey, a parent commented, ‘We appreciate the high standard of
religious education’.

Leaders, including governors, are acutely aware that currently, the school does not yet meet the
requirement for 10% curriculum time in religious education across all year groups at Key Stage
2 and 3, and 5% at Key Stage 5. They recognise this as an area of concern and have committed
to ensuring full parity with other core subjects as a matter of priority. The religious education
curriculum shows signs of following the Directory, and full coverage can only be rectified when
full parity is given. Opportunities for professional development for religious education teachers
are not well planned, and, as a result, the subject leader does not yet effectively plan
improvements to religious education teaching and learning across the school. There is a heavy
reliance on the diocesan advisor, and the school needs to make more use of professional
development, including moderation, with other schools in the diocese. Self-evaluation in
religious education is limited and insufficiently informed by rigorous monitoring and analysis.
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Collective worship
The quality and range of liturgy and prayer provided by the school

Collective worship key judgement grade 3
A

Pupil outcomes 3 ]
How well pupils participate in and respond to the school’s collective worship
Provision 3 |
The quality of collective worship provided by the school
Leadership
How well leaders and governors promote, monitor and evaluate the provision 3 T

for collective worship

Pupils are not routinely engaged in the experience of regular prayer and liturgy. Although the
school has an annual plan of provision, pupils possess only a limited understanding of the
various ways of praying within the Catholic tradition and struggle to articulate how the liturgical
year influences the school's prayer life. Opportunities are missed for prayer and liturgy, for
example, at the recent retreat day where the pupils took part in a stewardship programme in
Hyde Park. Obvious links to scripture, meditation and prayer were replaced with more secular
forms of mindfulness. The daily prayer over the tannoy system, albeit sometimes led by pupils,
does not lend itself to appropriate provision of prayer and liturgy, for example, attention to
mood and setting, quiet reflection, music and different ways of praying. Opportunities for pupils
to work with others to prepare or lead prayer and liturgy are also limited. Some pupils are
encouraged to lead Celebrations of the Word, and those who have experience of this are more
able to make meaningful connections between prayer and the wider curriculum. Pupils find it
difficult to reflect on their experiences of liturgy or to identify how these experiences might lead
to action in their lives. Celebration of Mass happens regularly, and all pupils participate with
reverence. Pupils from all faith traditions are invited to join in all forms of prayer and liturgy
regularly, is an understanding and respect for all religious traditions. The quality of the music for
prayer and liturgy is strong and enhances worship across the school.

Prayer and liturgy, while present, is not effectively planned and does not sufficiently reflect the
rhythm of the Church's liturgical life. The range of praying experiences offered is narrow and
does not always exemplify the richness of Catholic tradition. Where scripture holds a central
place in prayer and liturgy, it links effectively with Catholic social teaching. For example, in a
Celebration of the Word on the theme of the suffragettes, staff planned the scripture reading
referencing the value of women in the Bible. Likewise, on the theme of ‘belonging’, during
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children’s mental health week, the scripture passage, chosen by a member of staff, focused on
‘welcoming one another as Christ has welcomed us’. Strategic opportunities need to be given to
pupils and students to initiate, prepare, and evaluate their own experiences of worship whilst
considering more effective use of quiet, reflective spaces, for example, the school chapel. Pupils
avail of the local parish for Mass on the school's feast day and at the beginning and end of the
academic year, and have positive relationships with local clergy.

The school’s self-evaluation document recognises the need for leaders and governors to become
more effective in promoting, monitoring and evaluating the provision for collective worship.
They understand there is a need for more strategic training and staff development of prayer and
liturgy across all year groups. In addition, they rightly acknowledge that there is a need for
systems to review the quality and impact of prayer and liturgy, as such systems remain
peripheral to the school's main self-evaluation cycle and do not feature in the school's
development plan. The school's policy on prayer and liturgy is not familiar to all stakeholders
and has a limited impact on staff and pupils. As a result, leaders and governors have a limited
understanding of how to differentiate participation skills according to the age and capacity of
the pupils.
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School unique reference number (URN) 100521

School DfE Number (LAESTAB) 2076202

Full postal address of the school 22-24 Pont Street, Chelsea, Knightsbridge, SW1X 0AA

School phone number 02072352855
Headteacher Claire Phelps
Chair of governors lan Bogle

School Website www.morehouse.org.uk

Trusteeship Independent
Phase Secondary

Type of school Catholic Independent School

Admissions policy Selective

Age-range of pupils 9-18

Gender of pupils Girls

Date of last denominational inspection 9 May 2019

Previous denominational inspection grade 2
The inspection team

Monica McCarthy Lead

Lisa McDermott Team
Key to grade judgements

Grade England Wales

1 Outstanding Excellent

2 Good Good

3 Requires improvement Adequate and requires improvement

4 Inadequate Unsatisfactory and in need of urgent improvement
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